DRAFT PROGRAM DESCRIPTION
USAID EDUCATION REFORM SUPPORT PROGRAM 

HASHEMITE KINGDOM OF JORDAN
I.  Purpose

The overall purpose of this program description is to implement education activities that support USAID/Jordan’s Assistance Agreement for Investing in People No.13 (Strategic Objective No.13) which is an integrated program to improve the health, education and life skills for all Jordanians.   USAID’s education support shall “Improve and Expand Basic Education” and provide “Greater Opportunities for Youth through Expanded Work and Life Skills.”  This Request for Applications (RFA) is for five years and worth up to $45 million.  This program shall be scheduled to start on or about January 15, 2009.

II. Background
Jordan is a principal voice for moderation, peace and reform in the Middle East.  Its difficult geographic position – surrounded by Iraq, Syria, the Palestinian Territories, Israel and Saudi Arabia – brings it into constant contact with regional turbulence that affects its political climate and its economy.  
Within this volatile environment, the Kingdom of Jordan stands as an oasis of stability and a model for progress.  Through sound economic management and implementation of the National Agenda, an ambitious ten-year program to improve the quality of life for all Jordanians, Jordan’s economy has performed well over the past five years with an average annual growth rate of 5-7 percent.  The annual index of global economic freedom ranks Jordan 58th out of 157 countries in the survey, or 5th amongst the 17 Middle East/North African countries surveyed. 

Despite the improved economic performance, high unemployment and deep pockets of poverty persist.  Jordan’s population growth is among the highest in the region, and nearly 70 percent of the population is under the age of 30.  Youth unemployment is particularly high, even amongst those with high education attainment; jobs are not being created fast enough to absorb the growing workforce, where the unemployment rate among youth is estimated at nearly 60 percent.  About 60,000 new jobs and continued strong growth of 7 percent or more would be needed each year to avoid higher levels of unemployment and poverty.  Poverty reduction and job creation thus remain Jordan’s most important challenges.
Education Sector Context: 
In line with the international Millennium Development Goals (MDGs), Jordan has made steady progress in raising primary education completion rates and eliminating gender disparities in education.   Access to education is high: In 2006, primary net enrollment rates were 96 percent, while secondary net enrollment rates were 75 percent.  Youth literacy (age 15-24) is nearly 100 percent.  Access to early childhood education has surged over the past several years.  UNESCO ranked Jordan 18th out of 94 countries in the “Education for All” rating for gender and education, indicating that Jordan provides equal learning opportunities for males and females. 
High levels of Government commitment have contributed to such progress.  Jordan spends nearly 14 percent of total government expenditure on education, higher than the average for countries with similar population sizes and income levels.
  The majority of education expenditures are targeted to basic education, which receives around 72 percent of total education expenditure.
Although the Ministry of Education is only financially responsible for the public schools, private schools are also subject to governmental rules and regulations in regard to quality assurance and licensing. Jordan’s public schools account for 60 percent of the total of 5,498 schools and these include a small number of schools run by the United Nations Relief and Works Agency (UNRWA) and NGOs. The private sector is vibrant and relatively large at 40 percent of the total number of schools, but only serves 20 percent of the total number of Jordanian students, as each school tends to be smaller than the public equivalent.  Private schools hire almost 25 percent of the total number of teachers in the country. 
Despite the very high enrollment rates and the availability of access to schools across the Kingdom, the quality of education remains uneven. The average achievement in urban areas is higher than that in the rural and more remote areas.  Jordan participates in a number of international tests to give itself the advantage of both regional and international comparability.  Jordan’s results in TIMSS (Trends in International Mathematics and Science Study) in both years it participated, 1999 and 2003, show that there is considerable scope for improving the quality of education and transforming teaching techniques and approaches. Although Jordan’s eighth grade ranked first in science and second in Mathematics in the Middle East region on the 2003 TIMSS test, the score falls below the international average in Mathematics and is only two points above the international average in Science. Furthermore, while Jordan showed slight improvement in its Science scores between 1999 and 2003, it showed decline in its Mathematics scores. 
In addition to the quality of education, Jordan faces another issue of relevance of the education provided. For many years, the curriculum and teaching techniques remained unchanged and students received an education that did not adequately prepare them with the skills required in an evolving world.  Specifically, a gap emerged between what was taught at school and what was required by the labor market. 
In full recognition of the challenges facing its education system, the Government of Jordan embarked on the design and implementation of a bold and ambitious education reform program known as “Education Reform for the Knowledge Economy (ERfKE).”  Initiated in 2003, ERfKE is a five-year $500 million multi-donor program to strengthen and integrate critical thinking, problem-solving, workplace skills and e-learning approaches into Jordan’s core education curricula.  The following key components describe the program: 
· Reorientation of Education Policy Objectives and Strategy through Governance and Administrative Reform aims to: i) strengthen policy and strategic planning with improved information systems; (ii) align results-oriented budgeting with performance-based management; (iii) build institutional capacity for a gradual move towards decentralization of the education system; and (iv) institutionalize monitoring and evaluation in the Ministry.
· Transform Education Programs and Practices to Achieve Learning Outcomes Relevant to the Knowledge Economy seeks to transform and align education practices to market needs through: (i) enhanced curriculum and learning assessment; (ii) improved teacher skills and behavior; and (iii) integration of technology to promote “project based learning.” 
· Support Provision of Quality Physical Learning Environments aims to improve learning environments through:  (i) construction of new schools and additional classrooms and (ii) increasing the availability of computers, ICT equipment, and science labs.
· Promote Learning Readiness through Early Childhood Education (ECE) targets  readiness for learning through ECE activities that i) increase ECE access to all socio economic groups; ii) enhance ECE curriculum; iii) improve skills of providers; and iv) assure quality of early childhood services. 
Indicators of the substantial progress under ERfKE include: (i) the roll-out of the new curriculum, as well as the development of new textbooks and new assessment techniques; (ii) expansion of access to, and the use of, information communication technologies and e-learning material for both learning and management; (iii) innovative designs and initiation of an ambitious school construction and extension program; (iv) the expansion of access to early childhood education; and (v) the publication and wide distribution of the National Education Strategy. 

ERfKE implementation also includes key challenges that have hampered attainment of greater results.  These include, but are not limited to: sufficient capacity to implement and sustain the momentum of implementation; accurate monitoring and evaluation of the pace, extent and quality of change; and full understanding of the implications of large investments in ICT for teaching and learning.  More specifically, Jordan’s reform process have been hindered by insufficient mobilization of the stakeholders who are most directly involved in the teaching and learning process-- namely the teachers, principals and students who are expected to translate policies into action. Real genuine change can only occur when these stakeholder groups reach a certain level of technical capacity and understanding that is supported through participation and decision making power.  While ERfKE has facilitated some impressive changes in teaching practice around the country, the general transformation of teachers mentality, techniques and approaches is slower than desired.
Role of Host Government and Relationship with USAID
The United States and Jordan have enjoyed a strong partnership and strategic relationship for many years.  For nearly a decade, the USAID program in Jordan has been one of the Agency’s largest country assistance programs worldwide.  USAID has been active in Jordan’s education sector since 2003 and has based its education assistance on the priorities outlined in the ERfKE Initiative.  Levels of assistance have grown substantially every year since the program began: in 2003, USAID’s annual education assistance was $3.7 million, while in Fiscal Year 2008, USAID education assistance to Jordan shall reach nearly $50 million. 
USAID supports all four components of the ERfKE Initiative.  To facilitate the ability of the Ministry of Education to undertake strategic planning (ERfKE Component One), USAID’s ERfKE Support Program (ESP) has strengthened the Ministry’s educational management information system (EMIS).  Working with an inter-departmental working group, USAID/ESP created a “data repository” of common education data elements that facilitates the ability of the Ministry to make data driven decisions about its educational programs.  Systems upgrading has also included the upgrading and equipping of the Hashem Data Center which hosts the e-Learning platform software (EduWave) that provides intranet and internet connectivity to all public schools. 
ERfKE Component Two, which aims to improve the quality and relevance of education, lies at the heart of the reform and has been the largest focus of USAID assistance.  USAID support includes:  i) development of a Management Information Stream (MIS) Curriculum; ii) piloting of decentralized professional development programs; iii) Implementation of a School to Career Program; and iv) providing sports facilities to promote healthy life skills of youth in Jordan’s schools. 
Under ERFKE, the Ministry of Education (MoE) launched a new academic stream in 2004 for secondary schools students in grades 11 and 12. The Management Information Stream (MIS) emphasizes the use of technology to generate critical thinking and business competencies that shall support Jordan's economic development.  USAID/ESP developed the curriculum for the MIS, which includes project-based e-learning modules and an online e-commerce application “Dokkaneh” that emphasize “hands on” approaches to entrepreneurial skills development.  MIS teachers were subsequently trained on content and learner-centered and inquiry-based instruction.  Technology infrastructure, such as computer labs, the above-mentioned Hashem Data Center, and additional software, were provided to schools and the Ministry to support delivery of the new curriculum.
USAID has supported efforts to strengthen teacher training systems and governance and administration at district and school level by piloting “Communities of Practice” and “School Development Units” in a limited number of schools.  Under the SDU concept, teachers, principals and superintendents determine training needs, request support, and track teacher development against a set of defined standards.  Teachers have been linked with peers and are provided follow on support from other teacher mentors.  These activities have encouraged a paradigm shift from cascade, supply driven teacher training to relevant, demand based, and better monitored in-service teacher training. 
USAID supported a School-to-Career (STC) program to build the capacity of the MOE to support a student’s transition from school into meaningful work or further education.   The program was piloted in schools throughout the Kingdom and focused on students in grades 9, 10 and 11.  STC activities enabled the pilot schools to establish public-private partnerships and implement school and work based activities such as community youth mapping, guest speakers, workplace tours, internship opportunities in the private sector, and project based learning career days.  To facilitate the sustainability of the program, the capacity of career counsellors was built to coordinate and implement future work place activities.  More than 3,500 students benefited from the various activities and partnerships with forty five business institutions were established.
USAID has also supported the Jordan Education Initiative (JEI) that emerged from the June 2003 World Economic Forum meeting in Jordan.  The goal of this program is to develop the e-curriculum content and broadband IT infrastructure for up to 100 model “Discovery Schools” in Jordan that will serve as driver for education reform. USAID supported the deployment of broadband infrastructure; provided equipment to 50 discovery schools; helped build the capacity of the JEI’s program management unit; and in partnership with MEPI supported the development of the e-content for civic education for grades 6 – 10.  USAID has recently supported an independent evaluation to examine the extent to which a new learning paradigm is emerging in JEI’s Discovery schools. The study focuses on several different elements of JEI’s implementation model and considers all pedagogical changes, technological innovations, and cost implications of the program. The study design was built around case studies of twenty schools in order to be able to identify the factors that either support or hinder teachers from transforming the traditional learning classroom environment to the one that is envisioned by JEI. 
USAID’s support of school construction and rehabilitation (Component Three) includes the commitment to build 28 new schools and expand an additional 100 schools to alleviate the severe overcrowding in classrooms that characterizes Jordan’s public schools.   Innovative architectural designs have been completed for the new schools that aim to stimulate a healthier, more efficient learning environment.  The bulk of construction shall take place in 2008 and 2009 with completion of the targeted number of schools by 2010.  Community mobilization efforts shall take place alongside the construction to encourage community ownership and participation of the finished schools.
USAID’s contributions to ERfKE Component Four have produced the most impressive results.  USAID/ESP funded the renovation and furnishing of kindergartens throughout the Kingdom, undertook extensive teacher training and professional development activities, assisted the modification of the National Curriculum, strengthened the school- community relationship through a Parent Involvement Initiative, and developed the quality assurance standards specifically for KGs.  These interventions have contributed to a significant rise in kindergarten enrollment, now estimated to be around 35 percent of 5-6 year olds.  Much of the greatest increase has taken place in rural and underprivileged areas.  Evaluations of the program indicate differences in learning readiness of first graders who participated in KG and those who did not.  
Cross Linkages with other USAID Supported Sectors 
USAID’s 2007 – 2011 Country Strategy includes four strategic objectives covering five sectors: economic growth, population and health, water resources, democracy, and education.  These sectors are clearly linked, with education an important input to the success of each.  The Mission has encouraged coordination between Strategic Objective Grant Agreements and in the programs that each SO implements.    
USAID’s offices implementing the Economic Growth and Education portfolios have designed and coordinated programs to improve the relevance of education and training and the entrepreneurial skills of graduates.  While the education team has focused on the curriculum and teaching within formal schools (grade 11 and 12 Management Information Stream), the economic growth team has focused on after school and post secondary skills training (INJAZ or Junior Achievement programs at the secondary and university levels).   A Health Competent School Initiative operates within about 100 schools to establish and monitor standards for health and sanitation, and to encourage healthy behavior change among students.   The Mission encourages new programs that shall build and reinforce such cross-sectoral synergy.
Youth is a cross-cutting issue of increasing interest to both the USAID Mission and the Government of Jordan.  USAID is seeking to design and implement additional programs that provide youth with greater social, financial and educational opportunities to enable them to productively and effectively contribute to Jordan.  Consideration is being given to those categories of vulnerable, marginalized youth who may not be catered for through existing programs or services, with the goal to provide such youth with the needed support to lead more independent, productive and decent lives and ultimately contribute in alleviating poverty.  

Other Stakeholder Involvement

One of ERfKE’s unique features and strengths is the consortium that it has established between different stakeholders and which includes ministries, donors, implementing agencies and other national and international organizations.  The ERfKE Program guides all donor inputs into the education system, and monitoring ERfKE’s progress serves as the key technical interaction between the Government and donors.  A Development Coordination Unit (DCU) has been established in the Ministry to coordinate and harmonize donor inputs and resources.  The Ministry and all involved donors meet on a monthly basis to discuss each components’ progress and main issues.  A General Policy Steering Committee also meets on a quarterly basis, and is chaired by the Minister, to address ERfKE policy related issues and decide on future direction.  Furthermore, two Missions, led by the World Bank and involving all donors and partners, are held each year to review progress, identify constraints, and provide recommendations on moving forward.  

 In addition to USAID, the Canadian International Development Agency (CIDA) is another key donor. CIDA supports activities in ERfKE’s Components 1 and 2, namely decentralization, school development, teacher training and activities in support of the renewed curricula.  The European Union, although not involved from the beginning of the reform, joined the ERfKE efforts in 2006 and have been designing activities in the areas of special education, vocational education and activities addressing the challenges of the underperforming students. 
The corner stone of the program, which is Component 2, involves a big number of players. In addition to USAID, CIDA and EU, the Japan International Cooperation Agency is another donor that funds activities that support the renewed curriculum and provides teacher training in specific areas. The private sector is also involved in Component Two, and has made substantial contributions to teacher training programs on the use of technology.  Private sector companies include Intel, WorldLinks, Cisco, and other companies that are working on the development of the e-curricula in all different subjects under the Jordan Education Initiative, which is itself a public private partnership and which brings the Ministry of Information and Communication Technology heavily into the overall project. 

ERfKE’s school construction and rehabilitation component involves the majority of donors, including the World Bank, Arab Fund, Islamic Bank, European Investment Bank, and the German KfW Bank. The amounts contributed and the numbers of schools to be constructed or rehabilitated per donor vary, but all work closely with the Ministry of Education throughout the process in order to meet the Ministry’s needs and requirements. Finally, UNICEF and Save the Children Federation have provided significant technical expertise in the design and implementation of the early childhood education component of ERfKE.  
The number of involved stakeholders demonstrates how critical cooperation is among all development partners within this complex and comprehensive program. Cooperation and coordination need to be established and maintained in all phases and levels of the project to avoid overlap and ensure proper planning, implementation and monitoring of activities. 
III. Program Description
This activity shall build on the experiences of USAID-supported activities such as the ERfKE Support Program (ESP), the Jordan School Construction and Rehabilitation Program (JSP), the Adolescent Friendly Spaces Program implemented through UNICEF, Hakayat Simsim (Sesame Street), the School to Career and NAJAH programs implemented by Save the Children Federation, and the Jordan Education Initiative (JEI).  These programs have successfully initiated activities and systemic reforms that have experienced widespread active support by the Government of Jordan.
Officials in the Ministry of Education have requested USAID to continue to consolidate the activities begun under ESP.  Consolidation would comprise both a deepening and intensification of activities, and a geographical expansion to schools and areas which did not receive earlier support.
This program shall be guided by mechanisms initiated under the Ministry’s ERfKE I to coordinate and monitor overall progress.  Namely, regular Component Meetings comprised of key MOE staff shall facilitate implementation and promote the scaling up and mainstreaming of activities within Ministry operations.  Under ERfKE I, MOE convenes monthly Component Meetings on: i) Policy, Planning and Governance; ii) Curricula and Assessment Development iii) School Construction; iv) and Early Childhood Education.  While the subject areas may change to reflect different priorities under ERfKE II, the overall coordinating and monitoring systems shall likely remain. Working within this structure, the recipient shall move further and expand efforts in the following priority areas mutually agreed by USAID and MOE:
· Objective 1:  Improved Early Childhood Education (ECE) (estimated level of effort 30 percent)
· Objective 2:  Strengthened ability of youth to join labor market (estimated level of effort 20 percent)

· Objective 3:  Improved professional development of teachers and administrators, both in pre- and in-service (estimated level of effort 40 percent)

· Objective 4:  Increased Capacity to Manage School-Based Education Programs 
(estimated level of effort 10 percent)

The design and implementation of the Education Reform Support Program shall also heavily depend and be based on the assessment and evaluation of the first phase of the program. Several evaluation studies were conducted internally by ESP on the three main initiatives of the program: learning readiness (ECE); MIS Online; and, in-service teacher training.  Most evaluation studies have found that most, if not all, desired outputs and outcomes were achieved and activities have been completed as planned.  Nevertheless, goals on the ‘impact level’ have not been achieved as significantly or widely, due to a number of factors. Among the most important is the insufficient participation of the key stakeholders (such as students, teachers, principals, and parents) in the process of policy and decision making. That is the main and most recurrent ‘Lesson Learned’ that was identified in all components of ERfKE I.  Therefore, the design, planning, implementation and evaluation of the activities under ERfKE II in general and the Education Reform Support Program specifically, shall be done following a participatory approach that provides the key stakeholders with greater decision-making opportunities.  
Key features of the program were also determined and identified through discussions with the Ministry of Education and the Development Coordination Unit. Meeting the Government needs and requests, and integrating within the overall ERfKE program is essential and plays a large role in making decisions in regard to projects or programs to be planned and/or designed. 
Component 1: Promoting Learning Readiness through Early Childhood Education 

The objective of Component One is to improve the access and quality of Early Childhood Education (ECE).  The applicant shall follow the same focused approach in the Early Childhood Education component as was followed in ESP I, but shall deepen the impact of the first phase, with stronger emphasis on improving the quality of teaching, increasing the involvement of parents and community members in school activities and successfully establishing and implementing the Quality Assurance system. The Applicant shall also plan and implement activities in the first three elementary grades to improve their integration with kindergarten in order to strengthen the impact of early childhood education and make the benefits more lasting and persistent. The applicant is encouraged to build appropriate public-private partnerships that will help to leverage the success, impact and sustainability of the initiatives
Objective 1: Strengthened Capacity of Ministry Early Childhood Education Staff 
The USAID funded Education Support Project (ESP) worked very closely and collaboratively with the Ministry of Education Early Childhood Education (ECE) Division staff in the planning and implementation of all ESP I ECE activities. Nevertheless, there is still a great need to further build the capacity of the Ministry personnel in all aspects to reinforce their sense of ownership and ensure continuity of activities even after the close-out of ESP. 

The overall goal of this objective is to build a stronger Early Childhood Education Division at the Ministry, comprised of technical and managerial staff who are capable of  successfully planning and implementing ECE activities and programs during the life of the Education Reform Support Program and thereafter. 
The applicant shall:

· Work with the ECE Division to identify the existing capacity gaps and training needs, both technically and managerially.

· Develop and implement an overall sustainability framework for the component and more specific sustainability plans for individual activities. The framework and plan shall include clear and concrete milestones and timelines to illustrate the gradual process towards sustainability. 

· Build the capacity of Ministry staff at the Field Directorate level to monitor and follow-up on all ECE related activities at the Ministry kindergartens.

Objective 2: Improved Early Childhood Education Facilities 

During ESP I, USAID funded the renovation and furnishing of 170 kindergarten classrooms. Clear criteria guided selection of public schools where kindergartens were renovated, and classrooms were provided with durable furniture, playground equipment and high quality learning materials.  Teachers were subsequently trained on how to use the learning materials and manage the improved teaching and learning environment.

Under Objective 2, the applicant shall build on the considerable success of ESP I to provide better and healthier learning environments for kindergarten children through classroom renovation, and providing furniture and learning materials. The following more specific goals shall be achieved:

· Renovate and furnish the remaining public kindergartens in the Kingdom; approximately 270 classrooms, according to the same standards as the already refurbished 170 classrooms. A set of furniture, materials and supplies are listed (attachment 17) for procurement; the list shall also be used for budgeting purposes. All furniture purchased shall be in accordance with the international standards for kindergarten classrooms catering to 5-6 year olds. 

· Train teachers in the newly renovated classrooms on how to use the learning materials, arrange the newly renovated classroom and manage the teaching and learning environment.   
· Work with MOE officials, teachers, administrators and community members to develop a plan for sustaining a healthy learning environment for kindergarten children.

Objective 3: Enhanced skills and behavior for ECE Personnel

While all kindergarten teachers, principals and supervisors received significant training in the first phase of ESP, there remains further scope to identify the most critical areas that require stronger emphasis in order to raise the credentials and professionalism of all trainers, supervisors, principals and newly appointed and existing teachers involved in ECE.  Moreover, there is a need to identify the pedagogical weaknesses and needs of 1st through 3rd Grade teachers and provide training to address those needs and strengthen the linkage between kindergarten and the early grades. To achieve this objective, the applicant shall:

1.a.
Develop and implement a comprehensive professional development and training plan for ECE that is integrated into the Ministry of Education’s overall training system. More specifically the following shall be performed:
· Carry out a thorough training needs assessment to identify the gaps and training needs of the kindergarten teachers, principals and supervisors.

· Develop a comprehensive professional development framework that addresses the needs of all ECE field professionals.
· Develop and implement the plan that clearly shows the different areas and topics in which the ECE teachers, principals and supervisors shall be trained. 

1.b. 
Develop and implement a training plan for 1st through 3rd Grade teachers that is integrated into the Ministry of Education’s overall training system and is consistent with the ECE Kindergarten professional development and teaching training plan. More specifically the following shall be performed:

· Carry out a thorough training needs assessment of teachers of 1st through 3rd Grades specifically in terms of teaching pedagogy and developmentally appropriate practices 

· Using a participatory process with relevant stakeholders, develop and implement the plan that clearly shows the different areas and topics that the teachers shall be trained on. 

The professional development plans (pertaining to both 1a and 1b above) shall emphasize developmentally appropriate teaching practices and pedagogy that meet different children’s needs and learning styles. Teachers shall be trained in how to evaluate children’s skills and capabilities and teach according to the needs, pace and development of individual children, including early detection of special needs.  Programs shall be developed following a participatory approach where all stakeholder group members (trainers, principals, supervisors and teachers) are, to some extent, given the opportunity to actively participate in the development and delivery of the training courses.  

2.
Develop and execute a plan to institute a system whereby Kindergarten teachers are regularly monitored and their performance evaluated against the training courses they have received and the set of skills that were to be acquired. The partner, in the process of developing this plan, shall take into consideration the available resources and capacity of Ministry of Education personnel at the field directorate level. Manageability and sustainability are important elements to be made evident in the plan.
Objective 4: Increase Parental Involvement and Peer Support in Early Childhood Education:

Better teaching is possible when teachers are provided with the necessary resources, support and incentive to improve and constantly upgrade their teaching practice. Currently, in Jordan’s public kindergarten classrooms, the support given to teachers varies widely and, in some cases, remains minimal. Under this objective the applicant shall establish a stronger and more reliable support system which shall consequently improve teaching and learning in kindergarten, and that shall be achieved through: 

1. Greater parental involvement in the Kindergarten classrooms. The Ministry of Education and ESP have piloted a “Parent Involvement Initiative” that is now active in nearly 200 KG classrooms in all parts of the Kingdom (or 37 percent of all Ministry of Education KGs), and evaluations of the program have been extremely positive. The Applicant shall expand the existing initiative by:
· Creating and implementing an expansion plan which shall initially focus on disseminating existing materials to reach all public kindergartens and subsequently focus on developing the existing initiative into a more structured, sustainable program that achieves higher participation and involvement levels.

· Expand appropriate elements of the parental involvement program to grades 1- 3.
2. Emergence of teaching communities where teachers can regularly share information and ideas and support one another to overcome challenges and concerns.  The applicant shall formulate and establish a model leading to the formation of a teacher community for kindergarten through grade three teachers and principals.  The model shall serve as a venue for constant learning, intellectual development and information sharing, and ultimately lead to improved classroom practices and student learning.

Objective 5: Improved quality of overall kindergarten experience for children:

The overall goal of this objective is to increase the quality of the kindergarten services provided to children by raising the standards of public kindergarten classrooms.  ESP worked collaboratively with the Ministry of Education to develop the Quality Assurance standards specific to kindergarten education and services.  The comprehensive Quality Assurance System that was developed includes standards in the following areas: administration, relationship with parents, relationship with the local community, physical environment, health, teaching and learning and the social environment.

The applicant shall:

· Continue development and refinement of the Quality Assurance Standards and establish a system in which the standards are enforced and applied through a logical operational implementation plan.
· Build the technical and managerial capacity of Ministry of Education personnel (both at the central and field levels) to implement the system.  
· Ensure kindergarten teachers, principals and supervisors are participants in the assessment process as well as in the identification of gaps and possible solutions to improving the quality of the ECE. 

Component Two:
Youth, Technology and Careers Development
 The overall objective of Component Two is to enable secondary school students to acquire the skills necessary to compete and successfully enter the labor market in Jordan. In general terms, those skills are identified as employability skills within the ‘knowledge economy,’ but more specifically include: critical thinking, leadership, team work, interpersonal communication, ICT, and other entrepreneurial skills. The skills shall be leveraged and augmented through a combination of activities implemented under several objectives of this Component such as the Management Information Stream, School-to-Career, and Life Skills activities combined with a comprehensive professional development program. The objectives shall mainly concentrate on addressing the mismatch between the skills with which students graduate and the ones required to successfully integrate within the labor market through improved curricula and non traditional teaching techniques and activities. The applicant is encouraged to build appropriate public-private partnerships that will help to leverage the success, impact and sustainability of the initiatives

Objective 1: Enhanced Management of Information Stream Curriculum 
The overall goal of this objective is to develop and implement a program at the senior secondary level that provides students with the relevant skills and behaviors needed to thrive in the global economy. ESP worked directly with the MoE to reform and upgrade the Management Information Stream (MIS) at the 11th and 12th grade level with special attention to integrating project-based e-learning curriculum modules. These e-learning modules, which primarily focused on the 11th grade curriculum, were piloted in a number of public schools and placed on the MOE’s internet platform, EduWave. Teacher training programs were consequently developed that focused on inter-disciplinary planning and the coordination of and linkage between MIS project-and subject-specific instruction. 
The Applicant shall build on the substantial prior work undertaken with the Management Information Stream, but shall deepen its impact, expand its reach to more students, and ensure that MIS implementation is fully integrated within the MOE curriculum and independent of external resources.  Particular attention shall be given to furthering efforts that were begun in the 11th grade curriculum, and expanding these reforms to the 12th grade.
· The applicant shall utilize existing evaluations as well as undertake additional assessment to determine the changes in teaching practice and learning achievement that have taken place within the Management Information Stream.
· Based on the above findings, the applicant shall work with all concerned MoE Directorates to develop and implement an integrated strategy to improve learning achievement in the Management Information Stream that incorporates e-learning applications and project-based learning into classroom lesson planning, student assessment, teacher competencies and school technological readiness.  

· The applicant shall undertake an analytical study to trace graduates of MIS Stream enrollment to evaluate their performance at universities and in the job market.
Objective 2: Institutionalized School-to-Career Program in the Public School System

ESP sub-contracted Save the Children Federation to provide technical assistance to the Ministry of Education to implement a ‘School to Career’ Program (STC) whose broad aim was to support a student’s transition from school into meaningful work or further education.  The focus of the program was students in grades 9, 10 and 11.  
Under this objective, the applicant shall build on all activities implemented under ESP  I to take the STC initiative from the pilot phase to national scale. Rolling-out STC shall require strong institutionalization of the activities at all the central, field directorate and school levels by building the capacity of concerned units and individuals. Capacity building activities shall focus on strengthening the commitment and capacity of school staff, specifically school counselors, to manage and deliver school-based activities that make education for students more relevant to employment and the labor market. With enhanced capacities, schools shall be better supported and able to develop strong public-private partnerships to implement successful school and work based activities. 
The institutionalization, capacity building and partnerships shall lead to the  strengthening of employability skills of secondary school students and graduating them better prepared to entering the labor market. 
· The applicant shall collaborate with MOE Directorates to assess the STC initiatives already carried out in order to determine the policy environment and human and financial resources within the MOE that are needed to successfully implement and institutionalize the program.  Based on the findings of the assessment, the applicant shall support the MoE in establishing the appropriate systems, structure, incentives, and capacity building to support a national STC program.

· The applicant shall develop and implement a plan of all STC activities. The plan shall include not only school level activities, but also activities related to organizational development, quality assurance and building institutional capacity and clearly demonstrate how they shall lead to the sustainability of the school level activities. 
· The applicant shall develop and implement key related activities to involve the local communities and private sector in building partnerships and acquiring support for resources and exposure to the job market.
· The applicant shall develop a monitoring plan for the institutionalization and implementation at all levels and shall use it as a monitoring and management tool to continuously assess the progress and identify any challenges that shall be addressed. 
 If the applicant plans to sub-contract an organization to implement the activities of STC, the applicant shall submit a management and implementation plan that clearly differentiates the roles and responsibilities of both the applicant and the sub-contracted implementer along with the relevant capacities to fulfill those roles and achieve the goals of the activities.
Objective 3: Improved Life Skills Education
During 2007/2008, ESP partnered with the international NGO, Right to Play, to build the capacity of upper primary and secondary schools in Aqaba to deliver sports based and life skills education with the involvement of the local community.  In addition, nearly 20 school playgrounds targeting around 8,000 students were renovated/constructed.

USAID would like to expand this initiative under the Education Reform Support Program to reach more students who shall engage in healthy activities and have strengthened life skills, leadership skills and self esteem.  Under this objective, the partner shall assess program achievements implemented by ESP/Right to Play and, based on the assessment, undertake a deepening and geographical expansion.
· The applicant shall determine the appropriate expansion of the program based on clear criteria that focus on needs, level of poverty, availability of space, number of students and members of community reached in selecting geographical areas and public schools for program implementation.  If rehabilitation of playing fields is determined to be important to achievement of students with life skills, the applicant shall ensure that construction and rehabilitation includes the involvement of the school and local communities in the maintenance and preservation of the sports fields.

Objective 4: Strengthened Monitoring and Evaluation of the Jordan Education Initiative (JEI)
USAID has supported the deployment of broadband infrastructure, provided equipment to JEI Discovery Schools, helped to build the capacity of the JEI’s Program Management Office, and, in partnership with MEPI, supported the development of e-content for civic education.  Most recently, USAID has funded an external independent evaluation of JEI. The evaluation focused on assessing the extent in which the teaching and learning paradigm had shifted as a result of JEI and the integration of technology into the classroom and the learning and teaching process.  The findings of the evaluation have received significant attention from both public and private sector supporters of JEI, and are being used to shape the future strategy and implementation of the Initiative.
The overall goal of this objective is to evaluate the impact of JEI in altering the learning and teaching paradigm and the nature of interaction between teachers and students within a technology enriched classroom. The evaluations should consider the return on the investment made in integrating technology into the classroom and its effectiveness in shifting school personnel’s approach and perception of the envisioned paradigm. 
The applicant shall perform the following to achieve the above stated goal:

· Conduct solid and comprehensive impact evaluation studies to assess the extent to which the use of the technology available at the Discovery Schools is aligned with the vision and strategy of JEI.  The evaluation studies shall build on previous assessments that measured student achievement in core curricular subjects and investigated JEI’s impact on teachers, administrators and the overall education system. 
· Build the capacity of the JEI Program Management Office (PMO) in monitoring and evaluation. The capacity building activities shall aim at increasing ability to retrieve and share information, analyze it, and use it appropriately to make informed decisions pertinent to JEI. The Applicant shall help to institutionalize processes in which there is ongoing monitoring and evaluation of the project and consequently regular reflection and informed direction. 
Component Three:
Improved Professional Development and Certification
Most of the responsibility of teacher training rests with the Ministry of Education and is delivered after teachers have entered the profession and have started teaching. In principle, anyone who holds a university bachelor’s degree may apply to the teaching profession, regardless of how much of the theory or pedagogical practice they have acquired and/or can demonstrate.  In an attempt to improve teachers’ skills and performance, the Ministry of Education has recently developed the National Teacher Professional Standards and is working on having all of its 60,000 teachers meet these standards. The Ministry of Education has also recently started elaborating on the concept of establishing a National Teacher Training Institute (or “Academy”) that would be responsible for managing and delivering teacher training and also certifying both the new teachers as well as the ones who are already in the system. The concept is currently being thoroughly studied and might become the model in which the Ministry shall operate its main pre-service program, with elements of in-service training as well.

 Under this component, the Applicant shall support the MoE with the development and implementation of a comprehensive professional development program and shall adopt a two-pronged approach of both technical assistance and infrastructure that complements the GoJ inputs. The program shall focus on pre-service and in-service teacher education and shall build on all efforts and pilots undertaken in ESP I, the MoE and other donors. The applicant is encouraged to build appropriate public-private partnerships that will help to leverage the success, impact and sustainability of the initiatives

Objective 1: Developed and Institutionalized Pre-Service Teacher Education and Certification 

The overall goal of this objective is to graduate university students who are better prepared to enter the teaching profession and meet the National Teacher Professional Standards. The applicant shall perform the following to achieve the overall objective:
· Review and revise the National Teacher Professional Standards and make the necessary update and modifications in collaboration with the MOE. 
· Develop a framework for pre-service training that clearly shows coherence and consistency with the in-service program and with the National Standards. The concept and design of the pre-service program model shall be based on the Ministry’s institutional capacity, needs and preferences, and also on findings of relevant studies.
· Develop and implement an operational plan for establishing a National Teacher Training Institute that contributes to producing graduates who meet the National Teacher Professional Standards and are well prepared for the teaching profession. The plan and implementation shall also consider the need for provision of any necessary equipment and other resources to support the concerned Ministries in carrying-out the program. 
· The partner shall develop an integrated strategy with the various Ministry of Education Directorates and the universities for the accreditation and certification of newly appointed teachers through pre-service education, as well as teachers who are already in the system. The distinction and differentiation in the strategy and plan need to be clear for the two distinct groups of teachers (newly appointed and teachers already in the system).
Objective 2: Improved In-Service Teacher Education 

The aim of this objective is to deliver effective teacher professional development programs that enhance the behavior, teaching techniques and perceptions of teachers. The in-service training shall directly lead to a higher caliber of teachers with the characteristics that increase school performance and education quality. 

· The Applicant shall identify priorities for in-service training that elaborate the skills and behaviors that shall be acquired through training. The Applicant shall provide an implementation plan that describes how the training program shall be sequenced and delivered. The training modules and the operational plan need to have strong linkage and support the:

a) Ministry’s strategic direction and policy for teacher training

b) National Institute’s vision, mission, goals and plans

c) National Teacher Professional Standards

 

· The Applicant shall build the modules and deliver them based on the Ministry’s decision to adopt a more decentralized approach by giving individual schools more autonomy and decision making power. The Applicant shall clearly show how the training modules shall help teachers become leaders in their schools that possess the skills and abilities to support the school-based improvement and development processes leading to improved decision making and student performance.  

· The Applicant shall also establish a mechanism for monitoring and data collection to ensure ongoing tracking of the professional development of all teachers.
The Applicant shall consider the incentives system for teachers that already exist (both monetary and non-monetary) and evaluate how the system can be developed to contribute to sustainably increasing the teacher’s skills and performance and attracting a better caliber of future teachers.  

Objective 3: Developed Role and Capacity of Supervisors and School Principals 

The overall goal to be achieved under this objective is to facilitate the leadership and mentoring skills of the supervisors and principals to enable them to more positively support teachers and students and improve performance of the school. Under this objective the Applicant shall:

· Review the role and job description of the supervisors and principals and revise as necessary to be consistent with the Ministry of Education’s evolving vision of providing greater school-based decision making and authority. 
· Develop and implement a professional development plan that facilitates the leadership and mentoring skills for supervisors and principals, allowing them to better support teachers and encourage greater parental and community participation within schools.. 
The Applicant shall carefully develop and implement this professional development program, using an effective approach and mechanism in which knowledge is transmitted, skills acquired, and traditional roles and perceptions of supervisors and principals are shifted.   
Component Four: Increased Capacity to Manage School-Based Education Programs 
The main goal of this component is to support the Ministry of Education’s efforts to improve the quality of education through devolving more autonomy and responsibilities to the school level.  The Applicant shall support the Ministry’s efforts to adopt a “Whole School Approach” that engages teachers, principals, administrators, parents and the community in both the design and delivery of school based education programs.  The applicant is encouraged to build appropriate public-private partnerships that will help to leverage the success, impact and sustainability of the initiatives

Objective 1: Improved Capacity of Ministry of Education at the School Level  

Under this objective the partner shall develop a plan to build the technical and managerial capacity of school personnel (teachers, principals, administrators, parents and the community) to become more competently engaged in making school based improvement initiatives more effective and successful.  This objective shall focus on the capacity to collect, analyze and utilize pertinent information to make better informed decisions that shall benefit the school and quality of education delivered. 

The plan shall aim at increasing the trainees’ skills necessary to:

a) understand how to use the available tools (e.g. Education Management Information Systems) in terms of transferring and retrieving information 

b) determine what kind of data they need to inform decisions 

c) make informed decisions once pertinent information is acquired
The capacity building plan implemented by the Applicant shall: i) be developed based on an evaluation of the existing technical capacity and an identification of weaknesses, needs and gaps; ii) be tailored in a way that strengthens the skills and needs of the different target groups; and iii) includes an element that addresses the limited transparency and information sharing evident in schools and stakeholder groups 

Objective 2: Improved Capacity of Ministry of Education at Central and Field Directorate Levels

Under this objective the Applicant is expected to strengthen the capacity of Ministry of Education employees at the central and field directorate levels to support the decentralization efforts. The Applicant shall focus on building the capacity that would allow the ministry to provide schools with the necessary resources and assistance they may need to make their schools’ transformation and improvement process more successful.  The Applicant shall develop and implement a capacity building plan that shall be based on a thorough assessment of the existing capacity and identification of needs especially in regard to:

a) understanding of decentralization and how it can be implemented and sustained successfully

b) monitoring, collecting and using accurate data to make decisions

c) Using existing tools and systems that allow the transfer and retrieval of information
� Millennium Challenge Corporation 2008 Scorecard
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