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C.1 Purpose

The purpose of the “Retounen Lekol” (Return to School in Haitian Creole: RtL) activity is to support the Haitian Ministry of Education (Ministere de l’Education Nationale et de la Formation Professionnelle - MENFP) to increase safe and equitable access to quality education for out-of-school children and youth aged 12-18 through the provision of an accelerated learning program (ALP).  RtL is a four school year activity (note that the life of project will include several months for activity development before the start of the school year)) that will advance USAID’s global Room to Learn initiative[footnoteRef:1] under USAID Education Strategy Goal 3[footnoteRef:2], supporting new and innovative programming and partnerships to accelerate equitable access to education in Haiti. [1:  http://www.usaid.gov/sites/default/files/documents/1865/Education_Room_To_Learn_4.18.2013-1.pdf]  [2:  Goal 3: Increased equitable access to education in crisis and conflict environments for 15 million learners by 2015] 


C.2 Background 

Out-of-school children and youth are one of the most vulnerable segments of the Haitian population.  Fifty eight percent of Haitians are under 24 years old, and only 66.2% of youth aged 15 to 24 are literate.  According to a study commissioned by USAID in 2014, there are currently 398,944 out-of-school children and youth aged 6 to 18.  The highest percentage of these (47%) is in the 15-18 year old age group.  79% of drop-outs in Haiti occur between the ages of 12 to 18 years old.  MENFP data shows that only 51% of students reach 7th grade, and 33% complete 9th grade.  Due to late entry into the system and high repetition rates, there are a large number of over-aged students in Haiti (those who are at least two years older than their grade level): 587,231 in primary school and 367,519 in secondary school.  One reason that over-aged students drop out of school is the lack of relevance of the primary school curriculum for their age group.  The presence of so many over-aged students in the system leads to a costly imbalance in efficiency.

The large majority of out-of-school children and youth are affected by poverty and geographic inequity in the distribution of social services.  For example, children and youth in Nord-Est and Centre departments have fewer development opportunities than others.  As a result, these areas have higher rates of out-of-school children and youth, as well as lower rates of net enrollment at the primary level.  Out-of-school children and youth also have higher exposure to pervasive violence and gender-based violence at individual and collective levels.  Haiti’s vulnerability to natural disasters results in keeping youth and children who lost their parents and/or live with disabilities from access to education. 

Recognizing the severity of the situation surrounding out-of-school children and youth, in the 2011/2012 school year the MENFP started an accelerated learning program (Programme acceleré) as part of the presidential initiative called PSUGO (Programme de Scolarisation Universelle, Gratuite et Obligatoire).  In Haiti, basic education is divided into three cycles covering grades 1-9.  The MENFP’s accelerated program was designed to reintegrate and fast track over-aged out-of-school children by enabling them to complete the first two cycles of basic education (grades 1-6) in one of two ways: following a four-year track in which the child entered at the age of 8 or 9 years old, or following a three-year track in which the child entered between the ages of 10 and 12.  According to 2014 MENFP data, the accelerated program was operating in 1,265 schools with 156,465 students enrolled (gender disaggregation was not available).  Despite this positive effort to reach and retain children and youth, the accelerated program has experienced a number of implementation challenges.  Due to insufficient resources, the MENFP has been unable to fully implement the program, particularly in the areas of teacher recruitment, materials distribution and monitoring.  Qualifications of accelerated program teachers vary greatly; the overall profile is of a non-qualified person without teaching background or experience.  In addition, there has been little or no pedagogical support or monitoring and evaluation of the program.  Major delays in payment of teacher salaries have also resulted in strikes, work stoppages, and absenteeism.  The RtL activity aims to learn from the current challenges and successes in order to design a revised and expanded accelerated learning program.  The goal is to establish a strong and sustainable ALP that the MENFP and private schools can use going forward to address the educational needs of the large numbers of out-of-school and over-age children and youth in Haiti.  

The MENFP’s three-year transitional sector plan for 2013-2016 - Programme d’Interventions Prioritaires en Education or “PIPE” – places importance on education for out-of-school children and youth, including the continuation of accelerated program implementation through 2016.  The MENFP has asked for USAID’s support, both to review and improve the current accelerated program, taking into consideration all cycles of basic education, up to grade 9.  The MENFP’s engagement throughout the life of the activity is indispensable to ensure ownership and sustainability after the USAID-supported activity ends.  To this end, one of the main focuses of this activity is capacity-building of the MENFP’s central and decentralized staff, especially in the form of the on-the-job training.  The MENFP will play a leadership role in all aspects of this activity, beginning with the initial design and moving into activity implementation and monitoring.  

Various non-governmental organizations have been engaged in activities supporting out-of-school children and youth in Haiti.  One of the projects that has a relevant objective to the RtL activity is a global initiative launched in 2012 by the Qatar-based Education Above All Foundation.  The initiative called “Educate a Child” is aimed at reducing the number of out-of-school children worldwide and Haiti is one of its targeted countries.  With its support of $12 million over five years, CARE, an international NGO selected as the implementation partner in Haiti, has developed and implemented a project “Quality Basic Education for Out-of-School Children in Haiti”.  The project intends to enroll in existing primary schools every year 10,000 out-of-school children aged 6-10 years old, especially girls and boys in restavek (domestic servitude) of rural areas.  In order to prepare for the first implementation year, CARE hired about 40 community agents and they worked for about four months to identify out-of-school children in their responsible areas.  For the school year 2014 – 2015, more than 9,000 children for over 125 schools have been identified from four municipalities of each targeted department (1) Ouest, (2) Grand-Anse, (3) Artibonite, and (4) Centre.  CARE adopts an approach targeting PSUGO schools as well as new schools being constructed by the Inter-American Development Bank and has strived to integrate younger age out-of-school children into those schools.  It also intends to involve school directors in pedagogical aspects by training them in the themes, such as participatory pedagogy, gender equality, child rights, etc.  Close communication with CARE is required to avoid duplication of work and seek coordination and collaboration in the future.

C.3 Program Description

The objective of “Retounen Lekol” (RtL) is to support the Haitian Ministry of Education (MENFP) to increase safe and equitable access to quality education for out-of-school children and youth in Haiti.  This will be accomplished through the achievement of three results, which will be described in further detail in Section C.4 below:

1. Access to accelerated learning programs increased 
2. Quality of accelerated learning programs improved
3. Capacity of government and partners to deliver, monitor and evaluate accelerated learning programs strengthened 

C.4 Detailed Work Requirements

The RtL activity aims to increase safe and equitable access to quality education for out-of-school children and youth in Haiti through the provision of an accelerated learning program (ALP) for out-of school children and youth aged 12 to 18.  It is expected that a minimum of six thousand new out-of school children and youth will be enrolled in the ALP over three school years (note that USAID/Haiti may fund an award for a four school year timeframe).  The achievement of this goal will contribute to redressing the imbalance in the efficiency of the education system by enrolling and retaining the most vulnerable children and youth in school.  The theory of change is that when out-of-school children and youth receive age appropriate and relevant accelerated learning interventions, as well as year-round educational and extra-curricular support activities, more of them will attend and remain in school.  Out-of-school children and youth include those living on the street and/or working as laborers, those who are susceptible to migration to the Dominican Republic due to economic difficulties, those living in rural areas where there is demand for education services but where supply is minimal or non-existent, as well as children and youth with disabilities.  The targeted geographic areas of intervention are the Nord and Nord-Est departments, as well as selected communes of the Centre department in a targeted geographic area near the Dominican border[footnoteRef:3].   [3:  The MENFP has indicated the area of the border with the Dominican Republic as a vulnerable area where children and youth lack educational opportunities.  This situation may cause them to migrate to the neighboring country to pursue economic opportunities.  ] 


Under RtL activity, the Recipient shall partner with the MENFP to design and implement an age-appropriate ALP that allows an enrolled student to cover basic education (grades 1-9) in a five-year time span.  As this agreement is for only three years, the Recipient will work with more than one cohort of students beginning in the second school year of activity implementation in order to design and deliver a five-year ALP for the MENFP.  It is anticipated that ALP students will attend classes following the regular school year timeline.  The Recipient must work with the MENFP to design the ALP curriculum (including determining how an interdisciplinary approach can be employed for selected core curricular areas), design and produce the pedagogical and support materials needed for both students and teachers, design and deliver training needed to implement the program, and measure and monitor the ALP’s progress and success.  The Recipient is also required to work with the MENFP to design and deliver year-round supplementary educational support for ALP students as well as youth engagement activities.   The Recipient is charged with strengthening the MENFP’s capacity to design, deliver and monitor the ALP (Result 3).  Ensuring sustainability is an important aspect of this activity. The Recipient is encouraged to share ALP methodology and materials with other key donor agencies and non-governmental organizations, in particular those who are active in supporting out-of-school children and youth. 

Result 1:  Access to Accelerated Learning Programs Increased    

Requirement 1.1:  Operationalize ALP for Grades 1-9.  

The ALP will provide new educational opportunities for out-of-school children and youth by establishing learning spaces in selected schools in targeted geographic areas.  During the first school year of RtL, the Recipient shall work with the MENFP to establish the ALP in eight EFACAPs (Ecoles fondamentales d'application et centre d’application pédagogique) targeting approximately 500 students.  EFACAPs combine a “model school” with an in-service teacher training facility.  The EFACAP model schools have personnel who have been trained in teacher training techniques.  The eight EFACAPs selected for the first year of RtL implementation are: Ouanaminthe, Limonade, Limbé, Grande Rivière du Nord, Saint Raphael, Cap Haitien, Fort Liberté and Cerca la Source.  ALP classrooms will be established in the model school of each of these eight EFACAPs in the first school year of RtL in order to take advantage of the trained personnel on staff.  From the second school year of RtL, the ALP will be expanded to the EFACAP networks.  Each EFACAP has its own network composed of an average of 20 public and private schools and serves as a center for training and pedagogical support for their teachers.  RtL will be implemented in a minimum of ten public and private schools in the networks of these eight EFACAPs that can offer space or a double shift.  A minimum of 6000 new students are expected to be enrolled during the life of the RtL activity.  The Recipient shall work with the MENFP at central and decentralized levels to establish selection criteria for participating schools.   The Recipient shall collaborate with the MENFP and USAID to set selection criteria and finalize the school site list.

The Recipient is required to identify, recruit and register out-of-school children and youth ages 12-18 for enrollment in the ALP in close collaboration with the MENFP.  The Recipient shall develop an ALP placement tool together with the MENFP that assesses knowledge of incoming students to determine the level at which they need to be placed in ALP.  This ALP placement tool shall be designed such that it can be administered at the school level by teachers and supervised by school directors.  The Recipient shall work with the MENFP to design training for teachers and school directors that enables them to carefully track attendance and retention of ALP students on an ongoing basis.  As part of its ongoing monitoring efforts, the Recipient will be responsible for providing USAID with attendance and retention data and, if appropriate, an analysis of data observations, that will be included in regular activity reports that are submitted to the USAID AOR.  The Recipient shall also assist the MENFP to design formative assessment instruments that teachers will be trained to administer throughout the course of the school year to track each student’s progress.  The Recipient shall work with the MENFP to develop a certificate program where students will be awarded a certificate upon ALP completion. 

Another component of operationalizing the ALP is the establishment of a school incentive system that will support schools implementing the ALP.  The Recipient shall design in collaboration with the MENFP a system of school-level incentives to be offered in the form of grants under this agreement.  The Recipient shall submit for approval to the USAID AOR a framework that establishes criteria for awarding school grants and describes how such a program would be implemented and monitored for accountability and transparency.  The Offeror is encouraged to think creatively about how to design an incentive system that can benefit both the school and the most vulnerable children, to encourage enrollment and retention in the ALP.

A safe and healthy school environment is one of the basic necessities for high attendance and retention as well as active learning for out-of school children and youth.  Recognizing that the school environment in Haiti has not been assessed in a systematic manner, under RtL the Recipient will develop a tool that enables the MENFP to observe and better understand challenges that each school has encountered in regard to safety.  The Recipient shall coordinate with appropriate MENFP personnel and local organizations to develop a school safety framework and index.  The framework shall include the theory and scope of change, key concepts, and measurement strategies.  The index shall define the indicators that are applicable to the Haitian context and will be systematically monitored and measured to determine change and impact.  The school safety index must include consideration of physical safety (in school, to and from school) for teachers and students; emotional safety and protection of learners; and policies that support the formation and the enforcement of safety standards in schools/education centers.  The school safety index will take into consideration safety for both boys and girls, issues of gender-based violence, and safety for all children, including children with disabilities. The Offeror’s application  must include a draft of the school safety framework and index.  These tools will be finalized after award in cooperation with the MENFP and USAID.  Once the framework and index are approved, the Recipient shall train school directors, who will administer the assessment, as well as teachers and other support staff working in the ALP program.  

The Recipient shall conduct on-going public awareness raising activities through various means of communication.  These activities are aimed at raising awareness about the ALP and the importance of getting an education, especially among out-of-school population, their families and communities. Communications will encourage them to take part in the program.  The activities shall target out of school children and youth in communities in proximity to ALP selected schools.  The information to be disseminated will include outline of the ALP, participating schools, process of student recruitment and point of contact, as well as social messages.  

The Offeror must demonstrate how the following will be addressed in the proposed approach:  

1) The process and timeline for initiating ALP implementation in eight EFACAP model schools in the first school year of the activity, with expansion to new schools in the following school years   
2) Defining potential selection criteria for schools 
3) The process and timeline for student recruitment   
4) Defining potential selection criteria for students  
5) Developing a system for school-level monitoring by teachers and school directors of student attendance, retention, and academic progress throughout the school year
6) Designing and implementing a school incentive grant program, providing illustrative strategies and approaches that could be used in the Haitian context 
7) Providing draft of a school safety framework and index.  Draft must describe the theory of change, key concepts, measurement strategies and indicators,  applicable to the Haitian context.

Standards:
· Approximately 500 students recruited and registered for the ALP in School Year 1
· ALP implemented in eight EFACAP model schools in School Year 1 of the RtL activity
· More than 6000 new students recruited and registered for the ALP during the life of the RtL activity
· ALP implemented in a minimum of 80 schools during the life of the RtL activity
· Program for awarding school incentive grants established and operating, with effective monitoring systems in place
· School safety framework and index developed that includes clear and precise indicators 

Requirement 1.2: Provide year-round educational support programs for children and youth enrolled in ALPs 

This requirement aims to ensure retention for students enrolled in the ALP by offering supplementary learning opportunities for those who are having difficulties acquiring the knowledge and skills required. The Recipient shall coordinate with the MENFP and other relevant partners to develop an alternative schedule program that may include summer, holidays, or other non-instructional time, to offer education support and remedial or catch-up instruction.  The Recipient should ensure that adequate materials and supplies are available, including storage of supplies and appropriate working space for teachers and staff for this program.  Cost effective and sustainable modalities to provide educational materials and to recruit staff for the support programs must be utilized.  This may include identifying a pool of volunteers in coordination with government or other partners.  The Recipient should collaborate with the MENFP to propose creative and innovative incentives.  The incentives must be designed taking into account sustainability of this component of ALP activity.  The Recipient is responsible for monitoring progress of learning outcomes and other non-academic indicators of progress.  The Recipient shall establish a schedule for regularly briefing the MENFP as well as USAID AOR on the progress of the program.  Finally, the Recipient shall develop implementation guidance based on lessons learned from this requirement as a type of “how-to” document for implementing year-round educational support programs.  This shall be shared with MENFP and other partners as recommended by the USAID AOR.  

The Offeror must demonstrate how the following will be addressed in the proposed approach:

1) Designing a cost-efficient year-round educational program that provides students with additional time to master ALP course content
2) Providing materials in Haitian Creole, and in French as appropriate, and supplies to be used in year-round programs 
3) Identifying and recruiting staff and volunteers for the year-round educational program and establishing incentives for their service
4) Designing a system for monitoring the year-round program
5) Developing a “how-to” guide for implementing year-round educational support programs

Standards:
· Approach designed and implemented for a year-round educational support program
· Learning and teaching materials provided for year-round program
· How-to guide for implementing year-round educational support program developed and shared with MENFP and other key partners  

Requirement 1.3:  Provide youth engagement activities for children and youth enrolled in ALP   

The Recipient shall develop and implement activities for children and youth to promote retention and attendance in the ALP.  Activities proposed should be based on lessons learned from Haitian and international best practices.  Activities must be designed to benefit the school and create linkages with the local community, as well as to foster a sense of engagement and an appreciation of the value of education among ALP children and youth.  Activities must be selected and designed in close consultation with schools, families, communities and other relevant stakeholders.  Activities that promote an understanding of gender issues, environmental protection, reproductive health, conflict resolution, and civic education are encouraged.  The Offeror shall include in its application an approach for designing and implementing youth engagement activities that includes examples based on the Haitian reality.  Final selection of activities will occur after the agreement is awarded to allow the Recipient to consult with children, youth, and communities involved.  The Recipient is responsible for monitoring student participation in these activities, and determining whether there are linkages between youth participation in these activities and their retention in the ALP program. 

The Offeror must demonstrate how the following will be addressed in the proposed approach:  

1) Implementing youth engagement activities relevant to the Haitian context and reality with concrete examples 
2) Linking children and youth retention to the proposed activities in the ALP
3) Defining the approach to be used for consulting with children, youth, and communities to select youth engagement activities after activity award

Standards:
· Youth engagement activities developed and implemented in close consultation with communities

Result 2:   Quality of alternative education services improved

Requirement 2.1:  Accelerated learning curriculum and teaching and learning materials, assessed, developed and delivered

The ALP to be designed under RtL is meant to meet the needs of out-of-school children and youth ages 12-18, offering them the possibility of developing practical knowledge and skills in a five-year time span.  As this agreement is for only four years, the Recipient will work with more than one cohort of students beginning in the third school year of activity implementation in order to design and deliver a five-year ALP for the MENFP.  The program should be designed as an alternative approach that covers selected core competencies (to be described below) up to the grade 9 level, with other content integrated into these selected core areas.  ALP students will attend classes following the regular school year timeline.  The Recipient must work hand-in-hand with the MENFP to design the ALP to ensure that the program meets their needs and expectations.  Final USAID AOR approval of ALP content is required.

To begin the ALP design process, the Recipient is required to work with the MENFP and to conduct a literature review of past or current programs that have provided accelerated learning opportunities for out-of-school children and youth to identify lessons learned, both in Haiti and internationally (particularly in countries affected by conflict and/or crisis).  The MENFP has developed teacher and student materials for its current accelerated program that cover the first two cycles of basic education (grades1-6) with five core subjects: Haitian Creole, French, Math, Social Studies and Experimental Science.  The Recipient and MENFP colleagues shall review the MENFP’s teacher and student materials, as well as any training materials that have been developed for its accelerated learning program, and determine whether and how these will be useful for the new ALP program.  In addition, the Recipient shall consult with relevant non-governmental partners on the ground in Haiti to determine best practices that may be important and useful in the development of the new ALP.  As a part of this review, the Recipient is encouraged to consider the use of cost-effective information and communication technologies in the ALP.  Based on the reviews and consultations conducted, the Recipient shall compile and submit to the USAID AOR, within six weeks of mobilization , a report on best practices, innovative ideas and other relevant information that could be incorporated in the ALP design.

The issue of language of instruction is to be addressed as follows for the ALP: While Haitian Creole and French are both national languages, the majority of Haitians speak Creole as a first language and only a small percentage of the population is fluent in French.  The MENFP has reiterated the importance of teaching in Haitian Creole, especially at the early stage of schooling, and of providing educational instructions and materials in Haitian Creole.  The Recipient shall therefore use Haitian Creole as the language of instruction for ALP student and teacher materials as well as corresponding teacher training materials.  The Recipient shall develop materials for French conversation and literacy considering French as a second or foreign language.  It is understood that one of the key obstacles for French study is the low level of French language skills of most primary school teachers.  The Recipient therefore shall partner with the MENFP in the design of the ALP reflecting these realities.

The Recipient shall work with the MENFP to finalize both content to be included in the ALP and design of the approach for delivering grades 1-9 content within a five-year time span.  As stated above, the new ALP will take an interdisciplinary approach including the following: (1) Haitian Creole literacy, (2) French conversation and literacy, (3) numeracy and (4) life skills and employability skills.  The Recipient shall work with the MENFP to incorporate other contents into these core areas.  For example, Creole literacy and French literacy curriculum should integrate relevant social studies and science themes.  Numeracy should integrate life skills and employability skills, and other content as appropriate.  

Life skills and employability skills have been designated as a key curricular area given the profile of targeted ALP students, i.e., they will be older children and youth, from out-of-school environments or over-age for their grade level in existing school settings.  They have a great need for practical education that will help them develop skills essential to life as young adults.  Although not uniformly defined, life skills tend to fall into three basic categories: (1) social or interpersonal skills (communication, negotiation/refusal skills, assertiveness, cooperation, and empathy); (2) cognitive skills (problem solving, understanding sequences, decision making, critical thinking, and self-evaluation); and (3) emotional coping skills (managing stress, feelings, and moods).  Life skills curriculum often also includes health and wellbeing content and can be vehicle for addressing important gender and equity issues.  Employability skills have some overlap with life skills but are more focused on abilities needed in the workplace; examples are topics such as problem solving, critical thinking, effective communication skills, time management, work habits, appropriate workplace behavior and dress, interview skills, values, teamwork and conflict resolution.  

All educational content must be appealing to children and youth and free of gender bias.  ALP curriculum must also integrate well-being, safety and violence mitigation messaging in its content.  The curricular approach shall be an efficient, educationally sound blend of content and skill development, combining the need to achieve measurable performance results and acquire practical knowledge.  Prior to final development of the ALP curriculum, the Recipient shall develop, in collaboration with the MENFP, an ALP program framework that informs the design of the ALP curriculum and includes the scope and sequence of each subject.

The Recipient is responsible to develop both student and teacher materials for the ALP, in close collaboration with the MENFP.  Required teacher materials include but not limited to teacher guides, classroom visuals, and placement and exit tests aligned with ALP program content.  Teacher materials must incorporate topics of student-centered learning, inclusion of students with physical and learning disabilities, psycho-social well-being and safety, particularly as related to mitigation of gender-based violence and development of life skills.  The Recipient shall reproduce developed materials in sufficient quantities to ensure that each student and each teacher and trainer receives a complete set of all materials needed for any given school year.  In addition, the Recipient shall also provide teachers’ kits and learners’ kits to participating schools on an annual basis.  These must contain necessary supplies to be used for teaching and learning by students and teachers in classrooms.  The composition of the kits will be negotiated with the MENFP and approved by the USAID AOR.  The Recipient shall ensure that all teacher and student materials are printed and distributed to project sites before the beginning of each school year of the activity. Accountability and transparency of the material distribution must be ensured.  The Recipient shall, in collaboration with the MENFP and relevant partners, propose for USAID AOR approval a printing and distribution schedule of ALP materials before the beginning of each school year. 

The Recipient shall develop, in consultation with the MENFP, placement tools that assesses knowledge of incoming students to determine the level at which they need to be placed in the ALP.  These will be administered to each student before entering the program.  This ALP placement tool shall be designed such that it can be administered at the school level by teachers and supervised by school directors.  In addition to this placement tool, the Recipient shall also assist the MENFP to develop exit assessments for each ALP level that will be administered by teachers to students upon completion of each level, at the end of each school year.  The exit assessments will be used to measure academic progress made by a student over the course of the school year.  Since these assessments will be administered by teachers, teaching materials must include guidance on how to administer them. 

The Offeror must demonstrate how the following will be addressed in the proposed approach:

1) Strategy for working with the MENFP to develop ALP course, using an integrated approach 
2) Providing examples of how curriculum might be structured in the Haitian context, including treatment of the life skills and employability skills
3) Strategy for working with the MENFP to develop student and teacher materials
4) Providing examples of what might be included in student and teacher kits to address the reality in Haitian schools 
5) Strategy for working with the MENFP to develop student placement tools and exit assessments and ensuring ongoing monitoring of ALP student progress

Standards:
· Innovative ALP curriculum designed based on international best practices that meets the needs of Haitian out-of-school children and youth ages 12-18
· Teaching and learning materials for each ALP level developed and revised on an ongoing basis
· Placement tools and exit assessments developed and administered to each ALP student
· Teaching and learning materials for each ALP level printed and delivered to participating schools before the beginning of each school year 
· Student and teacher kits for each ALP level delivered to participating schools before the beginning of each school year 

Requirement 2.2:  Teachers, directors, and pedagogical staff trained to deliver ALP  

Approximately seventy five percent of teachers in Haiti lack adequate credentials as well as academic and pedagogical training.  Teachers are not typically trained in managing classes with over-age students at various academic levels and have little or no training in delivering instruction to children and youth that have been out of the educational system.  The MENFP has included, within each EFACAP, pedagogical advisors responsible for providing additional support and training for teachers in the EFACAP network schools.  The Recipient shall include these pedagogical advisors as well as school directors and other support staff in all teacher training sessions so that skills and know-how of trainers delivering teacher training are transferred to them.  These personnel shall also receive additional training in coaching and mentoring practices, to include program monitoring and providing constructive feedback to ALP teachers.  The objective is that pedagogical advisors and school directors become master trainers so that the ALP methodology can be sustainable.  The MENFP has recently announced measures for education reform which include new teacher qualifications and certifications requirements.  Unqualified teachers must receive teacher training to obtain “permis d’enseigner (permit for teaching) to stay in the classroom.  The Recipient is therefore responsible for collaborating with the MENFP to integrate the ALP teacher training scheme into the MENFP teacher training and certification requirements. 

Out-of-school children and youth, especially those that have entered adolescence, are among the most vulnerable children in the population.  They are susceptible to violence-related activities and/or emotional and behavioral disorders.  In order to increase attendance and retention of out-of-school children and youth, especially those with special needs or difficult behavior, it is critical that ALP teachers be well trained to identify these children and youth, and to provide support and advice and to integrate them in classroom activities.  Assuming that current trainers of trainers have only limited capacity in delivering teacher training in the field of psychology and counseling, the Recipient shall engage qualified psychologists or specialists to train teachers, school directors, pedagogical staff and other support staff in how to teach this population.  Proposed training sessions should be based on the Haitian reality and include practical exercises that would enable teachers to support and work with the vulnerable students in their classrooms.  

The Recipient shall work with the MENFP to develop ALP teacher training modules.  Teacher training modules shall be used by trainers, pedagogical advisors, inspectors and other educational staff who will be responsible for teacher training in the ALP methodology and curriculum.  The training modules must address (but are not limited to) the following topics:

· How to effectively deliver the new accelerated learning curriculum
· Student-centered learning
· Youth-appropriate pedagogy 
· Classroom management skills specific to working with over-age and out-of-school student and those with special needs or difficult behavior, such as street children and youth 
· Multi-age and mixed ability teaching strategies
· Conducting formative and summative assessments of student performance, including how to administer placement tools and exit tests
· How to eliminate ineffective teacher practices such as rote teaching and corporal punishment 
· Inclusion, to include strategies that teachers, directors, and pedagogical support staff can implement to address the needs of students with both physical and learning disabilities
· Understanding of gender issues and mitigation of gender-based violence
· Teaching life skills and employability skills
· Use of the school safety index to understand conditions in and around the school that affect safety and protection of students and teachers
· Information gathering, collection and submission strategies and best practices to ensure continued communication in the field 

All training modules and materials must be user-friendly, written with clear guidance to help teachers to teach and manage classes of out-of-school students with varied abilities.  Based on data collected from the field, the Recipient shall review and/or revise ALP curriculum and educational materials on an ongoing basis in collaboration with the MENFP.

The Recipient shall collaborate with the MENFP to make training modules available, upon approval by the USAID AOR, to teacher training institutions.  Potential institutions include (but are not limited to) MENFP centers for teacher training, regional public universities (UPRs), private teacher training 
institutions and other partner training centers. 

The Offeror shall submit with its application a comprehensive Training Plan that articulates the approach for preparing teachers, directors, and pedagogical support staff to implement the ALP in grades 1-9, including how the above topics will be addressed.  The Training Plan must describe the methodology for ensuring that trainers and pedagogical staff acquire skill required to become master trainers or trainers of trainers to ensure sustainability of the training approach.  The Training Plan must also include how teachers, directors, pedagogical advisors and other support personnel will be trained to teach and provide support to vulnerable children and youth in ALP.  Since school directors will be asked to administer the school safety index, the Training Plan must include how they will be trained in the school safety concept, as well as the use of the school safety index.  Teachers and pedagogical support staff shall also be included in the training.  The Training Plan must provide details on the number of in-service training hours for teachers, school directors, pedagogical advisors and other trainers, and must include cost-effective options for year-round teacher support and coaching. 

The Recipient’s monitoring and evaluation plan shall include measures that capture improvements in teacher knowledge and behavior, and good coaching practices of directors and pedagogical advisors.  In addition, the Recipient shall work with the MENFP and any other relevant implementing partners to seek on-going feedback from teachers and pedagogical support staff to adjust the teacher training approach and modalities as needed. 

The Offeror must demonstrate how the following will be addressed in the proposed approach:

1) Developing a strategy for delivering essential training content to teachers, directors, and pedagogical support staff to implement the ALP 
2) Providing training and ongoing support to teachers who have low skill levels 
3) How the Offeror will work with the MENFP to design and deliver training 
4) Monitoring and measuring changes in knowledge and behavior of those who have received training will be conducted

Standards:
· In-service teacher training modules that integrate pedagogical strategies and contents of the ALP curriculum, teaching and learning materials developed 
· Comprehensive Training Plan developed that clearly describes how teachers, directors, and pedagogical support staff will be trained to implement the ALP
· Training sessions implemented  
· Capacity of teachers, directors and pedagogical advisors and support staff to deliver the ALP monitored 
· Appropriate coaching and support provided to teachers by directors, pedagogical advisors and support staff

Result 3:  Capacity of the MENFP and partners to deliver and monitor the Accelerated Learning Program strengthened 

Requirement 3.1:  Train central and local MENFP staff and partners to deliver and monitor ALP 

In all components of RtL implementation, the Recipient shall partner with the MENFP and, as relevant and appropriate, selected local non-governmental or private organizations, to implement the ALP.  The MENFP will be the main actor involved in every stage of the activity, closely monitoring progress of the ALP and gauging whether adaptations are needed so that in-course improvements can be made.  The Recipient shall also identify local partners that are able to provide services to the ALP, and discuss and agree upon the scope of their involvement.  The MENFP and local implementing partner staff must thoroughly understand all components of the ALP program.  While the Recipient is responsible for the entire ALP development and implementation, the MENFP will be actively involved in all activity phases, from identification and recruitment of students to curriculum and educational material development.  The Recipient will seek collaboration with local organizations when and where appropriate.  The Recipient will also work with the MENFP on collection and analysis of monitoring data, including an initial project baseline and regular data collection thereafter.  The objective is to develop capacity within Haiti, both in the MENFP nationally and locally and with local partners, to be able to sustain delivery of ALP once the USAID-funded activity is over.

Under this agreement, the Recipient shall provide training and ongoing support as needed to build MENFP and local implementing partner capacity to deliver and monitor the ALP.  The approach may include a blend of supervised hands-on implementation activities and training.  The Offeror shall describe its proposed approach for strengthening the MENFP and partners in a draft capacity building plan that shall be submitted with its application.  The draft plan must include illustrative indicators that will be used to measure whether and how capacity has been strengthened through proposed activities.  The Recipient shall refine, revise, and finalize the draft capacity building plan in collaboration with the MENFP after agreement award.  The Recipient shall submit the final capacity building plan to the MENFP and USAID AOR for final approval within 30 days of agreement  mobilization.  

The Offeror must demonstrate how the following will be addressed in the proposed approach:
	
1) Developing a plan for building the capacity of the MENFP and relevant implementing partners to design, deliver and monitor progress of the new ALP, to include concrete illustrative examples of the proposed approach
2) Including illustrative indicators for measuring whether capacity is being strengthened and if so, in what ways

Standards:
· Capacity building plan for the MENFP and local partners to deliver and monitor the ALP developed, approved and implemented
· Indicators show success in building the capacity building of the MENFP and local partners to implement the ALP

C.5. PERFORMANCE MONITORING, EVALUATION AND DATA REQUIREMENTS
C.5.1 PERFORMANCE MONITORING

The project will include a strong performance monitoring component that allows regular data collection and reporting throughout the life of the project.  The Recipient shall design and implement a performance monitoring plan (PMP) to cover the entire scope of this activity, including rolling assessments to monitor attendance, retention, learning and quality of services.  School directors and MENFP’s pedagogical support staff should be trained so that they will be able to conduct the monitoring and evaluation practices in cooperation with the Recipient.  

The Performance Monitoring Plan (PMP) must include objectively verifiable indicators aligned with the results articulated in this project description and include annual and life-of-activity targets.  Additionally, performance monitoring must take into account the requirements for three levels of reporting: indicators required for reporting to USAID/Washington on USAID/Haiti’s contribution to the achievement of the topline goals of the Education Strategy; indicators consistent with USAID/Haiti’s annual Performance Plan and Report (PPR) and the results articulated in this activity description, and custom indicators for internal, activity-level management and course corrections.

C.5.1.1 Indicators required for reporting to USAID/Washington on USAID/Haiti’s contribution to the achievement of the topline goals of the Education Strategy. In order to facilitate reporting on the contribution of this activity to Goal Three of the USAID Education Strategy, the Recipient will monitor and report on the following two indicators to USAID/Haiti and/or USAID/Washington on an annual basis. 

Total number of student/learner beneficiaries with increased access to education as a result of the project. The purpose of this indicator is to represent the number of individual learners who, as a result of the project, gain access to education to education that they did not previously have. The indicator should count individuals who are taken from a state of being out of school to a state of being in school as a result of activities carried out through the project. An individual who had attended school sometime in the past but was out of school at the time that the project brought them into school could be counted towards the project. Because this indicator counts learners taken from a state of out of school to a state of in-school, this indicator would not count students who had already been enrolled in a school prior to the initiation of the USAID project. Likewise, the indicator should not 'double-count' individuals who had been brought from a state of out of school to a state of in school in multiple successive years. The indicator should capture information on learners brought into formal primary or secondary school or the non-formal equivalents of primary or secondary school. The number shall capture information on teachers, administrators, or other education providers or support personnel who receive training over the course of a project but are not part of the ultimately targeted beneficiary group. The precise manner in which this indicator is operationalized may vary according to the nature of each project or activity, but the meaning of the indicator must maintain fidelity with the intent outlined here. 
Total number of student/learner beneficiaries reached by the project. The purpose of this indicator is to represent the full number of learners benefiting from the project on an annual basis, regardless of whether those beneficiaries were participating in the education opportunity prior to the presence of the USAID project, regardless of whether the learner had been in or out of school prior to the initiation of the USAID project, and regardless of whether the learner has already been counted in the value for this indicator in previous years. The number shall capture information on teachers, administrators, or other education providers or support personnel who receive training over the course of a project but are not part of the ultimately targeted beneficiary group. The intent of this indicator is to represent the full scale of the program. 
For both indicators, the implementer must be able to report indicator values disaggregated by sex. If applicable, the implementer must be able to disaggregate by whether the beneficiaries are direct/indirect beneficiaries of USAID programming and/or are reached through direct/indirect effects of USAID programming. Further information on these distinctions can be found in the 2011-2015 USAID Education Strategy: Update to Reporting Guidance. If it is anticipated that beneficiaries reached through this program will also be the beneficiaries of a separate USAID program, the implementer must work with the AOR/COR to develop a strategy for avoiding double-counting the beneficiaries reached by both.
C.5.1.2 Indicators consistent with USAID/Haiti’s annual Performance Plan and Report (PPR) and the results articulated in this activity description.  The Recipient must include in the proposed performance monitoring plan Foreign Assistance Framework (FAF) indicators monitored by USAID/Haiti across its portfolio and Foreign Assistance Framework (FAF) indicators that are relevant to the output and outcomes of the activity.

C.5.1.3 Custom indicators for activity-level management and course corrections.
In addition to the Foreign Assistance Framework (FAF) indicators, the Recipient may utilize custom indicators for each level of performance monitoring, as needed, given that Foreign Assistance Framework (FAF) indicators may not be sufficient for all performance monitoring needs.

The Recipient shall implement a rigorous data capture system that encompasses the entire PMP using standard off-the shelf Microsoft software. Please note that every student must have a unique ID, preferably issued by the MENFP. The system must track and document ALP student attendance and retention data as well as individual student information from placement and exit tests.  The results of school safety assessments must also be documented.  Data collection must begin with collection of ALP baseline data at the beginning of the program.  The monitoring system shall be compatible with the MENFP data model.  Information must be collected in formats that are compatible with MENFP systems, such that they can be fed into the MENFP’s EMIS.  The Recipient shall make use of available information and communication technologies, as appropriate, to measure access, attendance, retention and other indicators to monitor ALP progress and performance. 

The Recipient shall submit an illustrative performance monitoring plan to USAID as part of the application. The illustrative performance monitoring plan must include the following components, all of which will be more fully developed as part of the PMP to be submitted within 90 days of mobilization: 
· An illustrative plan to collect data that supports timely monitoring of all activity outputs and outcomes;
· A narrative describing how the proposed plan will support monitoring of enrollment, attendance, retention, learning, safety of children and equality in each of the outcomes identified;
· An illustrative plan and methodology to conduct rolling assessments of activity implementation to identify threats to achieving activity targets;  
· An illustrative communication plan to disseminate monitoring data to the central MENFP, department education authorities and other relevant stakeholders. The plan should include a geo-mapping component and utilize a variety of media and visuals to engage discussion and dialogue with a wide range of stakeholders regarding the progress of the activity. 
C.5.2 GENERAL DATA REQUIREMENTS 
The Recipient is required to provide datasets and codebooks that include data on the number of unique pupils who benefitted from access-related activities by year over the life of the program. Implementing partners may be responsible, in collaboration with USAID, for obtaining country level memoranda of understanding that allow for the sharing of the datasets and other data with USAID, as well as public access to the data through the partner organization, where possible.

Within 90 days of the completion of data collection, the Recipient will transmit requested data to USAID. The transmittal must be according to the following specifications:
· Datasets shall be complete, clean, and final and include any derived or secondary variables used to calculate indicator values provided in assessment reports.
· Datasets must be cleansed of Personally Identifiable Information (PII) prior to transmittal to USAID. PII includes any information that could be used to identify an individual student, teacher, or administrator for whom data have been collected.
· Datasets will include all variables included in the initial data collection, with the exception of any data that must be edited or cleaned to protect the privacy and anonymity of students, teachers, or administrators represented in the data.
· If variables are edited or removed in order to protect the privacy and anonymity of research subjects, steps should be taken to ensure that sufficient information is retained to allow analyses that require grouping students by school, or track schools/students across datasets if appropriate.
· Data must be transmitted along with relevant supporting materials and instruments. This includes questionnaires and other instruments, codebook, data dictionary, information on sample design, setup and weights, assessment reports, PMP’s or other materials that describe the structure of the assessment and/or program, and any other information a researcher may need when working with the data.
· Learning Assessment data can be transmitted in formats including Stata, SPSS, SAS, R, or an open and machine readable format. Supporting documents can be transmitted in MS Office or an open and machine readable format.
· The Recipient is required to provide datasets and codebooks that include data on the number of unique pupils who benefitted from program activities over the life of the program, and EMIS or program tracking data that can be used to measure change in access to education (e.g. numbers of pupils entering and dropping out of education programs).
· Recipient will provide information on the number of pupils benefiting from the program, disaggregated by sex and grade for each year that the program is active.
· Datasets will be delivered through email, addressed to the COR and Alternate COR. The Recipient may also be directed by USAID to submit data and related documents to a third party site (e.g. https://sartdatacollection.org). 
· All prerequisites to providing the complete, cleaned datasets must be completed by the implementing partner prior to the provision of the dataset to USAID, such as review and approval by operating units and host country governments, as appropriate.

C.5.3 EVALUATION 

It is anticipated that USAID will contract an independent evaluation of this activity through a parallel mechanism that will be separately funded and managed by USAID. This evaluation may be a performance evaluation or an impact evaluation (see USAID Evaluation Policy for definitions). In either case, the Recipient will be required to coordinate with the Evaluation Contractor regarding final project design, including selection of intervention areas, target populations and strategies for identifying a comparison group (if an impact evaluation is pursued). Additionally, USAID reserves the right to determine, after award, whether to require randomized assignment for treatment and comparison groups, based on advice provided by the activity implementation partner and the Evaluation Contractor. 
 
USAID evaluation policy requires collection of baseline data prior to the start of the intervention under study.  To this end, the Recipient should expect that upon award, USAID will facilitate discussions between its implementing partner and Evaluation Contractor that result in the establishment of parallel start-up period during which baseline data will be collected on the activity’s performance indicators and the evaluation’s outcome variables, and that baseline data will be delivered to USAID before initiation of the activity’s intervention is authorized.

C.5.4 REQUIRED DATA ON PROGRAM COSTS 
There is an increase demand from Congress to use US Government funds effectively and efficiently.  For scale-up and sustainability purposes, both USAID and the Government of Haiti need to know the cost to put a child or youth into an effective ALP.  The Recipient is required to collect and provide per child/youth costing data on its ALP to USAID and to MENFP.  The Recipient is required to comply with the following cost data collection and reporting parameters:  

· The Recipient should use the ingredients method to document the costs of the intervention and clearly document what is included in the cost calculation.
· The Recipient shall go beyond its own project budget and examine the costs associated with all the ingredients of an activity, including donated resources like volunteer time, in-kind equipment/infrastructure and services, and any required beneficiary/stakeholder inputs and other unpaid inputs that are often not accounted for in traditional budgets.
· A detailed description of the procedures utilized to value ingredients and the sources of cost data should be provided.
· Cost data shall identify start-up versus recurrent costs and fixed vs. variable costs.
· Adjustments for inflation and discounting should be included (as applicable).
· Currency exchange rates should be documented (as applicable).
· Costs shall be broken down by input (e.g., textbooks) and beneficiary (e.g. per teacher, per pupil) as applicable.
· Documentation of cost variation across different beneficiary groups or geographic intervention areas (if applicable).
· Changes in costs over the life of the project should be documented.
· All data should be stored in standard MS Office software. 

Collection Frequency for Cost Data: The cost data noted above shall be collected on a continual basis by the Recipient to ensure that the full program costs are captured in accordance with the requirements noted above. 
Reporting Frequency for Cost Data:  The Recipient shall deliver a summary report and supporting data in Excel format as follows: 
· 60 days following completion of each year of the contract 
· 30 days following completion of the final year of the contract
C.5.5 PROVISION OF DATA AND TECHNICAL INPUTS

The Awardee will provide USAID with data, technical materials, and other relevant materials produced in the execution of this Award. This includes technical materials, pedagogical materials, and other technical inputs developed to support the provision of equitable access to education in conflict and crisis environments, as well as data and information needed for reporting under the relevant foreign assistance objectives, areas and elements. The Recipient will transmit technical materials to the relevant COR and Alternate COR and submit them to the USAID Development Experience Clearinghouse (https://dec.usaid.gov/).






ANNEX  – Acronyms  

ALP		Accelerated Learning Program
AOR		Agreement Officer’s Representative
DDE	Directions Départementales d’Education (Departmental Directorates of Education)
DEF		Direction de l’Enseignement Fondamentale (Basic Education Directorate)
DFP	Direction de la Formation et du Perfectionnement (Pre- and In-service Training Directorate)
EFACAP	Écoles Fondamentales d’Application et Centre d’Application Pédagogique (Basic Education Application School and In-service Teacher Training Center)
EMIS	Educational Management Information System 
GOH	Government of Haiti
ICT	Information and Communication Technologies
IDB	Inter-American Development Bank
MAST	Ministère des Affaires Sociales et du Travail (Haitian Ministry of Social Affairs and Labor) 
MENFP	Ministère de L’Education Nationale et de La Formation Professionnelle (Ministry of National Education and Vocational Training)
NGO	Nongovernmental Organization 
PSUGO	Programme de Scolarisation Universelle Gratuite et Obligatoire (Universal, Free and Compulsory Education Program)
RtL	Retounen Lekol (Return to School)
USAID		U.S. Agency for International Development
USG		United States Government
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